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PREFACE

The activities of the International Conference are in line and very appropriate with the
vision and mission of Bandar Lampung University (UBL) to promote training and
education as well as research in these areas.

On behalf of the Fourth International Conference of Education and Language (4t ICEL
2016) organizing committee, we are very pleased with the very good responses
especially from the keynote speakers and from the participants. It is noteworthy to
point out that about 80 technical papers were received for this conference

The participants of the conference come from many well known universities, among
others: International Islamic University Malaysia (IITUM), Malaysia, Hongkong
Polytechnic University, Hongkong, Shanghai Jiao Tong University (SJTU), China,
Shinawatra Univesity, Thailand, University of Texas, Austin, USA, University Phitsanulok
Thailand, STIBA Bumigora Mataram, Universitas Ahmad Dahlan, STKIP-PGRI
Lubuklinggau, Indonesia University of Education (UPI), Universitas Sanata Dharma,
State Islamic College (STAIN) of Jurai Siwo Metro Lampung, State University of Sultan
Ageng Tirtayasa and Universitas Lampung.

[ would like to express my deepest gratitude to the International Advisory Board
members, sponsors and also to all keynote speakers and all participants. I am also
grateful to all organizing committee and all of the reviewers who contribute to the high
standard of the conference. Also I would like to express my deepest gratitude to the
Rector of Bandar Lampung University (UBL) who gives us endless support to these
activities, so that the conference can be administrated on time.

Bandar Lampung, 20 May 2016

Drs. Harpain, M.A.T., M.M
4th [CEL 2016 Chairman
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INFORMAL ASSESSMENT FOR LANGUAGE SKILLS:
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Abstract
Assessment is one of the important components in language teaching and learning. Through assessment, the
learners’ learning achievement will be known. However, learners’ achievement cannot be accurately measured
only through formal assessment which is conducted in a certain period of time with the purpose to judge of
whether learners are successful or fail. In order to have accurate measurement, there should be an alternative for
assessment which is conducted in ongoing process of learning. Wiggins (1998: xi) asserted that assessment
should be designed to improve and educate student performance, not merely to audit as most school test currently
do. Therefore, this research tried to reveal the learners’ perception as well as their preference in informal
assessment. For teachers, it provides the evidence of informal assessment as an essential part in teaching and
learning process.
This paper is written on the basis of research which described the learners’ perception toward the use of
alternative assessment in PBI UAD Y ogyakarta. There were 211 randomly selected of 600 learners in language
skills classes. They were asked to fill in the questionnaire to express their perception in informal assessment and
to perceive the best appropriate informal assessment type for language skill.
The result of the research was that learners had good perception toward the use of informal assessment. There
were 67% of learners had good perception, and 26% of learners had very good perception, so there were 93% in
overal of learners had good perception. In addition, about 65% of learners in al skills classes preferred the use
portfolio assessment. Lastly, it was unexpectedly that learners preferred the performance assessment for listening
(63.27%) and observation assessment reading (63.80%), and portfolio for speaking (70.59%) and writing
(67.92%). Thus, the findings showed the high demand of learners to the practice of informal assessment for
language skills.

Keywords: informal assessment, language skills, perception

1. INTRODUCTION

Assessment takes an important role in education. Assessment on students’ learning is an essential part of
education, in which it takes several roles (Harlen, 2007: 1). Murray & Christison (2011: 15) state that assessment
is the ultimate planning and evaluation tool. A research found that students had perceived that assessment
significantly influences their approaches to learning and studying (Struyven, Dochy and Janssens (2005: 331).
Thus, assessment as an evaluation tool that influences students’ learning should be procedurally correct in
practice.

Assessment refersto a process of inquiry that integrates multiple sources of evidence, whether the test-based or
not, to support an interpretation, decision, or action (Moss, Girard, & Haniford, 2006: 152). There are two kinds
of assessment: formal and informal assessment (Brown, 2001: 402; Murray & Christison, 2011: 180). Brown
(2001: 402) asserts that formal assessments are exercises or experiences specifically designed to tap into
storehouse of skills and knowledge, usually within arelatively short time limit. Most formal assessments are what
we ordinary call tests (p. 403). Informal assessment, on the other hand, is involved in al incidental, unplanned
evaluative coaching and feedback on tasks designed to elicit performance, but not for the purpose of recording
result and making fixed judgments about a student’ competence (p. 402). The both assessments, then, it is
constructed into three pairs of guidelines: informal-formal, formative-summative, process-product (p. 403).

Assessment does not mean to judge whether students are fail or successful. Assessment should be designed to
improve and educate student performance, not merely to audit as most school test currently do (Wiggins, 1998:
xi). Assessment should be educative in two basic senses. First, assessment should be deliberately designed to
teach (not just measure) by revealing students what worthy adult work looks like (offering them authentic tasks).
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Second, assessment should provide rich and useful feedback to al students and to their teachers, and it should
indeed be designed to assess the use of feedback by both students and teachers (Wiggins, 1998: 12).
Unfortunately, the implementation of informal assessment is rarely conducted as much as formal assessment.
Daugherty and Ecclestone (2006) in Harlen (2007: 3) states that “the formative purpose was absent from the
arrangements that were put in place; the main focus was on formal, time-limited, external tests whose result could
be aggregated as indicators of the performance of teachers, schools, local education authorities and the system
and a whole”. Yet, today, the current curriculum has a new idea of implementing assessment system which is
more authentic. “The main point of both regulations is found on the authentic assessment. There are four
competencies that will be measured in the authentic assessment and the four competencies are as follows:
spiritual and social attitude, knowledge, and skill” (Retnawati, Hadi, and Nugraha, 2016). Driven to the concern
of the recent paradigm of assessment, this study seeks to find out the students’ perception toward the use of
informal assessment as the answer of the current curriculum policy in term of assessment system.

2. MATERIALSAND METHOD
2.1 Curriculum, Evaluation, and Assessment

Curriculum is the central part of education which includesin it the evaluation and assessment. The components
in a curriculum are objectives, content, ingtruction and evaluation (Ornstein & Hunkins, 2009: 182). Some define
evaluation as the similar term with assessment: “evaluation and assessment are synonymous which involves
judgment as to merit and worth” (Ornstein & Hunkins, (2009: 274); and some just say that the both terms are
related: assessment and evaluation are often linked, because assessment is one of the most valuable sources of
information about what is happening in a learning environment. However, the term of evaluation seems
differently defined from assessment. Evaluation is a process whereby people gather data in order to make
decisions (Ornstein & Hunkins, 2009: 274). It refers to a broader notion than assessment, and refers to a process
of systematically collecting information in order to make a judgment which concerns a whole range of issuesin
and beyond language education: lessons, courses, programs, and skills can all be evaluated (Rea-Dickins and
Germanie, 1982: 22 in Cameron, 2001: 222). Nunan (1999: 85) defines evaluation is the collection and
interpretation of information about aspects of the curriculum (including learners, teachers, materials, learning
arrangement, etc.), while assessment is a subcomponent of evaluation which refers to the tools, techniques, and
procedures for collecting and interpreting information about what learners can do and cannot do. “Evaluation
involves looking at all the factors that influence the learning process, such as syllabus objectives, course design,
materials, methodology, teacher performance, and assessment” (Harris & McCann, 1994: 2). Thus, evaluation
and assessment are parts of curriculum which are distinctive that assessment is a subcomponent of evaluation.

Experts have talked much about assessment in English language teaching. Harris & McCann (1994: 2) define
assessment “a way to measure student’s performance and the progress they make”. Brown (2004: 4) defines
assessment is “ongoing process that encompasses a much wider domain”. O’Malley & Pierce (1996: 237) defines
assessment as “a systematic approach for collecting information on students learning or performance usualy
based on various sources of evidence”. Cameron (2001: 222) says that “assessment is concerned with pupils’
learning or performance, and thus provides one type of information that might be used in evaluation”. Referring
to the definitions of assessment, it is concluded that assessment is ongoing process which has a purpose to collect
information of students’ learning through various ways and done continuously in the teaching and learning
process.

2.2 Formal and Informal Assessment

Assessment actually is not a matter of scoring students competence. There is assessment which functions to
improve students’ learning, and also assessment to judge whether students are success or fail. It should be made
as clear as possible of those both functions belong to which one of the assessments. To distinguish the different
kinds of assessment, some experts (Brown, 2001: 402-403; Cameron, 2001: 222; Murray & Christison (2011:
180) use formal and informal assessment. Brown (2001: 403) defines that “formal assessments are exercises or
experiences specifically designed to tap into storehouse of skills and knowledge, usually within arelatively short
time limit”. Formal assessment "typically means using a test that involves standardized administration and that
has norms and aformal interpretive procedure” (Dunlap, 2008). On the other hand, informal assessment is “a way
of collecting information about our students’ performance in normal classroom condition” (Harris & McCann,
1994: 5). It is formative and process oriented which means “to evaluate students in the process of forming their
competence is and skills with the goal of helping them to continue that growth process” (Brown, 2004: 6).
Formative assessment is “ongoing, usually informal, assessment during teaching gives teachers information about
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how well the student is doing” (McKay, 2006: 21). According to (Hughes, 2003: 5), assessment is formative
when teachers use it to check on the progress of their students, to see how far they have mastered what they
should have learn, and then use this information to modify their future teaching-plans. Then, Brown (2001: 401)
constructs the both assessment into three pairs of terms: informal-formal, formative-summative, process and
product. Thus, formal assessment is summative and product oriented, while informal assessment is formative and
process oriented which functions to help and to make better of students learning, rather than judging students fail
or succeed.

2.3 Typesof Informal Assessment

Some terms have been used which refers to informal assessment. There are at least three terms: alternative
assessment (Brown, 2004: 251; Genesee & Upshur, 1996: 76; Murray & Christison, 2011: 190), classroom
assessment (Mckay, 2006: 20), and authentic (O’Malley & Pierce, 1996: 4). Richards & Renandya (2002: 336)
state that in recent year the traditional assessment forms has come to be termed as aternative assessment,
assessment authentic assessment, or informal assessment. Therefore, the terms seem different in meaning, but the
forms or types and the practice in each term are similar such as performance-based, portfolios, and observation.
Richards & Renandya (2002: 336) mention portfolio, protocol analysis, learning logs, journa entries, dialogue
journals, self-response, peer response, and teacher response as the aternative assessment. Brown (2004: 5) says
informal assessment can take a number of forms, starting with incidental, unplanned comments and responses,
along with coaching and other impromptu feedback to the student. Genesee & Upshur (1996: 76) states the
alternative assessment methods including observation, portfolios, conferences, dialogue journas, interviews and
questionnaires. O’Malley & Pierce (1996: 12) mentions the authentic assessment ;1) oral interviews, 2) story or
text retelling, 3) writing samples, 4) projectdexhibitions, 5) experiments/demonstrations, 6) constructed-
response items, 7) teacher observations, 8) portfolios. The types mentioned by several experts are similar with the
types that mentioned by Brown (2004: 254-270). He mentions 8 alternatives assessment which this study prefers
to use informal assessment as the term to be discussed. Those informal assessment types are 1) performance
based-assessment, 2) portfolios, 3) journals, 4) conferences and interviews, 5) observations, 6) self and peer
assessment.

Performance assessment

Performance assessment is “an assessment tasks that require students to construct a response, create a product,
or demonstrate application of knowledge” (O’ Malley & Pierce, 1996: 239). He gives some examples of
performance assessment: oral reports, writing samples, individual and group project, exhibitions, and
demonstration. Performance assessment requires students to accomplish complex tasks, while bringing a bear
prior knowledge, recent learning, and relevant skills to solve realistic or authentic problem (Herman, Aschbacher,
and Winter in O’ Malley & Pierce, 1996: 5). While Popham (1995: 139) defines performance assessment as “an
approach to measuring a student’ status based on the way that student completes a specified task”. In this type,
students complete the experiment or demonstrate the use of materials (Murray & Christison (2011: 190). Based
on the explanation, performance assessment can be used to assess the four language skills.

Portfolio

Portfolio is “a purposeful collection of students’ work that demonstrates...their efforts, progress, and
achievements in given areas”. Brown (2004: 256). It is a systematic collection on students’ work (Popham, 1995:
166). Portfolios have must be associated with written language, but they can also be used effectively with oral
language such as audio recording of speaking samples (Genesee & Upshur (1996: 101). According to Richards &
Renandya (2002: 347), this type of informal assessment as well as journal is relevance to assess students’ writing
skill. It contains the overall of students’ work from the beginning to the end or to a certain course period.

Journal

Journal, which is known as dialogue journal, is a log (or “account”) of one’ thought, feelings, reactions,
assessment, ideas, or progress toward goals, usually written with little attention to structure, form, or correctness
(Brown, 2004: 260). In short, journa is written conversation between students and teachers (Genesee & Upshur
(1996: 119). He adds (p. 120) that through journal, students will write freely without feeling that their writing
should be correct or perfect, and it conducted regularly, it will provide a continuous record of students’ writing
development. According to Richards & Renandya (2002: 347), this type of informal assessment as well as
portfolio is relevance to assess students’ writing skill.
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Conferences & Interviews

These types of informal assessment are the similar types. The different is only the number of students that are
assessed. Conferences is assessment which can be used more widely as part of evaluation, and generally take the
form of conversation or discussion between teachers and students about school work. It can include individual
students, severa students, or even a whole class (Genesee & Upshur, 1996: 108). He aso states that it can be
used to assess reading, writing, and oral language skills. Interviews and questionnaires are a set of questions or
statement the student is expected to respond to (Genesee & Upshur, 1996: 127). Teacher asks students questions
about personal background, readings, and interest (Murray & Christison, 2011: 191). Interviews are done orally,
and questionnaires are for who are literate or in written form. According to Genesee & Upshur (1996: 108) these
types of informal assessment are not authentic although it can be used to collect samples of students” writing and

speaking skills.

Observation

Observation is “assessment where a teacher observes student attention, response to instructional material, or
interactions with other students” (O’ Malley & Pierce, 1996:12). Conducting observation can be done by three
ways; anecdotal records, checklists, and rating scale (Genesee & Upshur, 1996: 81, 86). One of the objectives of
such observation is to assess students without their awareness, so that the naturalness of their linguistic
performance is maximized (Brown, 2004: 267). This type of informal assessment can be used to assess all
language skills. Observation is conducted in the classroom of teaching and learning process. Teacher may
observe how students’ attitude towards the class, the materia, etc.

Sif & Peer Assessment

Self-Assessment is “appraisal by student of his or her own work or learning processes” (O’ Malley & Pierce,
1996: 240). Peer-assessment is “assessment of student” work, products, or learning processes, by classmates” (O’
Malley & Pierce, 1996: 239). These types of assessment may be assumed to be inappropriate as the question such
as how can students assess themselves objectively? The fact of experts offering these types as an assessment
technique is the answer. According to Brown (2001: 415-416), self and peer assessment can be implemented in
language classroom such as oral production, listening comprehension, writing, and reading.

2.4 Informal Assessment for Language Skills

Assessing students’ languages skills require several steps. The two included steps are developing rubric and/ or
scoring and setting standards (O’Melly & Pierce (1996: 63, 93, 135). Setting criteria is a crucia part of
assessment; without criteria or standard of performance, performance task remain simply a collection of
instructional activities (Herman, Aschbacher, & Winter, 1992 in O’Melly & Pierce (1996: 65). Assessment is a
must to have certain standard as the basis to assess students, as well as assessing informally. Informal assessment
criteria can be described in terms of what ateacher expects to what students to be able to do. An alternative stated
by McNamara (2000: 43) is grade students’ performance in all language areas into a number of bands; “holistic
and/ or analytic scale”. Linse & Nunan (2005: 148) gives definition that holistic rubric provides one overall
score, and analytic rubric provides information broken down into different categories.

There are two areas of students that can be assessed informally; non-linguistic area and linguistic area Non-
linguistic area is related to students’ attitude toward learning, toward language, different culture and different
people. Non-linguistic area consists of attitude, co-cooperativeness, independence, creativity and presentation.
Whereas, linguistic area consists of English language learning, that is language components and language skills.
Language component or language aspect consists are 1) phonetics and phonology, 2) morphology, 3) syntax, and
4) semantics (Rahman, 2010: 2); while language skills are receptive skills (listening and reading), and productive
skills (speaking and writing) (Harris & McCann (1994).

Learning language skills need process and more practices in which their skills competence can be seen in
progress. Classroom, in where the information of students is available, is a place where students spending time
more than other learning places. Harris & McCann (1994: 5, 7) state that informal assessment is “a way of
collecting information about our students’ performance in normal classroom condition”. Therefore, language
skills cannot be assessed only through formal assessment. Unfortunately, the most common assessment in most
educational practice is formal assessment, which is widely known as test. Genesee & Upshur (1996: 4) state that
“tests help to collect information of students learning, but it is relatively limited because the information got only
from certain aspect of students’ achievement”. Moreover, the Assessment Reform Group (ARG) reviewed
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research that there are strong evidence of negative impact of testing to students’ motivation for leaning” (Harlen,
2007: 2). Wiggins (1998: xi) adds that “audit test (typically indirect multiple-choice or short answer test, be they
national or teacher designed) cannot serve the chief “clients” of assessment, the students, because these test do
not provide feedback for students”. A considerable suggestion comes by Reasner (2009: 1) that “formal and
informal assessments are two separate methods that are available and should be used together in order to fully
assess students”’. Hence, using test as merely assessment does not reflect the students’ learning achievement.
Virtually, assessment is one of the important skills that a teacher should have. Effective instructors come in
many forms, but they generaly possess four essentia teaching skills. people skills, subject matter expertise,
management skills, and assessment skills” (FAA, 1999). Yet, researches reports that teachers’ assessment skills
are generaly weak (Campell, Murphy, & Holt, 2002; Black & Wiliam, 2009; Brown, Lake, & Matters, 2009;
Herman, Osmundson, & Silver, 2010; S. Brookhart & E. Brookhart, 2011; Fan et a., 2011 in Al-Nouh, Tagi, &
Karem, 2014); vocational school teachers found difficulties in implementing the authentic assessment (Retnawati,
Hadi, and Nugraha, 2016); some reported the need for workshops and training courses on alternative assessment.
Teachers further expressed their preference for traditional written tests over alternative assessment. Teachers’
attitudes were at a medium level. They reported that aternative assessment is time-consuming and ignores pupil
writing skills Al-Nouh, A. Taqgi, & Abdul-Karem, 2014). Those evidences show that teachers till need training
on alternative assessment. It is cause by “sometimes of the misunderstood term in recent educational practice of
assessment” (Brown, 2004: 4). The term of assessment seems familiar, but there is “a mismatch between the
rhetoric of official document and what happens in classroom” (Harlen, 2007: 3). This state of teacher assessment
skills effects to students’ learning achievement. A research found that “the dominant factor affecting academic
achievement is teachers” (Wright, Horn, and Sanders (1997: 57). Therefore, this study seeks to expand the similar
research on assessment by investigating the students’ perception toward the use of informal assessment through
the following questions
1. What is students’ perception toward the use of informal assessment in language skills classes?
2. Which type of informal assessment that is perceived best by students?

2.5 Method
Participants

Samples of 211 students were randomly selected from 600 students of 20 English language skills classes in PBI
UAD during the second semester of the academic year 2013-2014.
I nstrument

Questionnaires were used in collecting the data. The questionnaire set was the theoretical content of five
informal assessments used in language skills classes. It consisted 50 items composed in Likert scale form. The
responses were obtained in the range from strongly agree, agree, doubtful, disagree, and strongly disagree. The
alternative option of each statement is valued by rating scale: 5, 4, 3, 2, 1, for the positive statements; and 1, 2, 3,
4, 5 for the negative statement. To get the content and construct validity, the questionnaire was given checked by
experts, then made use of their feedback for refinement of the questionnaire. Table 1 provides the distribution of
guestionnaire.
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Table 1 The distribution of questionnaire

ISSN 2303-1417

No

Indicator

Iltems

Positive

(+)

Negative
()

Total

Perfor mance assessment

Students make a constructed response

1

2

They engage in higher-order thinking, with open-
ended tasks

3

4

Tasks are meaningful, engaging, and authentic

57,9,

6,8,10,

Tasks call for the integration of language skills,
and

Both process and product are assessed

13

14

14

Por tfolio assessment

Foster intrinsic motivation, responsibility, and
ownership

33

Promote student-teacher interaction with the

teacher asfacilitator

Provide tangible evidence of student’ work

Facilitate critical thinking, self-assessment, and
revision processes

Offer opportunities for collaborative work with
peer

Conference assessment

To collaborativelly set individual learning goals

33

To communicate oradly in  one-to-one
conversations with their teachers about school
work in ways that are important to them

35

36

Obser vation assessment

Ease of recording of student performance
characteristics

37

38

Structured means of providing feedback to
students

39

40

Clarification of the desired learning outcomes to
guide learning

41

42

Focus on the desired learning outcomes to guide
teaching

43

Peer assessment

Direct involvement of students, encouragement of
autonomy, and increased motivation

45,47,49

46,48,50

Total

50

Procedure

Permission was granted to collect data in English Department Universitas Ahmad Dahlan. Then, to obtain the
reliability of the instrument, trial of the questionnaire was conducted to 32 students in the same level which not

belong to the sample.

The Cronbach Alpha reliability coefficient of more than 0, 6 indicated that the

guestionnaire set was reliable. Accordingly, questionnaire was distributed during the even semester of the
academic year 2013-2014.

Satistical Analysis

Descriptive statistics were employed to analyze the collected data. There was conversion criterion as the basis
to interpret the students’ perception. The below provides the conversion criterion of students’ perception.

Table 2 The conversion criterion of students’ perception
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No Sigma Scale Scale Number Category
1. 15 Mi + 1.5 (SDi) Very good
2. 0.5 Mi + 0.5 (SDi) Good
3. -05 Mi — 0.5 (SDi) Fair
4. -15 Mi — 1.5 (SDi) Poor
5. <-15 <Mi - 1.5 (SDi) Very poor
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3. RESULTSAND DISCUSSION

This study intended to answer two questions. The first question was set to find the students’ perception to the
informal assessment, while the second question was set to know the students’ preferences of informal assessment
type that best appropriate to assess language skills.
3.1 Students’ Perception toward the Use of Informal Assessment

The Table 3 shows that students had good perception toward informal assessment which indicated that their

perception wasin high level.

Table 3. The Frequency Distribution of Students” Perception
toward the Use of Informal Assessment

Interval Score Frequency Per centage Category
x=>200 55 26% Very good
167 <x <200 141 67% Good
133 <x <167 15 7% Fair
100 <x <167 0 0% Poor
X <100 0 0% Very Poor
Total 211 100%

According to Table 3, 26% or 55 students had very good perception toward the use of informal assessment.
Meanwhile, the largest number of students, there were 67& or 141 students had good perception in informal
assessment. There were only 7% or 15 among 211 students who perceived in poor category. Moreover, there
were no students who perceived badly which it is shown on the table with 0% of the students. Result shows that
most of students perceived positively to the use of informal assessment. It isindicated by the 93% or 196 of 211
students were in good and very good category of perception. This means that most students prefer to the use of
informal assessment in learning language skills for which the assessment should be conducted formatively in
learning process which functions to enhance learning rather than judge students’ ability. Therefore, informal
assessment ought to be considered by teacher to use in teaching, especialy in teaching the language skills.

3.2 TheInformal Assessment Typethat is Perceived Best by Students

Regarding to the second question, it was to investigate the types of informal assessment that was perceived best
by students. Results were seen from the perception of studentsin all classes and from the perception of students
in each of the four language classes. The Table 4 and Table 5 describe the results of this second question.

Table 4The Tendency of Students’ Perception
Toward The Use of Each of Informal Assessment Types

Informal Assessment | Very Good Good Fair Poor Very
Poor

Performance 81 121 9 0 0
38.39% 57.34% 4.27% 0% 0%

Portfolio 44 137 29 1 0
20.85% 64.93% 13.74% 0.48% 0%

Conference 94 95 19 3 0
44.55% 45.02% 9.00% 1.42% 0%

Observation 109 86 16 0 0
51.66% 40.76% 7.58% 0% 0%

Peer 109 77 22 3 0
51.66% 36.49% 10.43% 1.42% 0%

As shown in the Table 4, portfolio assessment was perceived in good category by 64, 93% or ~ 65% of the
research sample. It means that 137 of 211 students prefer to the use portfolio assessment in learning language
skills. Although theoreticaly it is appropriate for writing class, but a large number of the perception were also
obtained from other language classes. This result was probably obtained by the factor of the benefit of portfolio
assessment. The use of portfolio assessment helps students much to learn language skills. By using portfolio
assessment, students are motivated, responsible, and foster their ownership the subjects they learn. It also
provides interaction to teacher to discuss students’ work as the proof they have done the task. Besides that,
portfolio encourages students to be critical thinking, doing self-assessment, doing revising, and get chance to
work with peer. Those benefits are in line with the characteristics of college students or adolescence learners.

Next, performance assessment was perceived in good category by 57, 34% of the research sample. This means
that 121 of 211 students prefer to the use performance assessment in learning language skills. Theoretically, this
type of assessment can be used in four language skills, but it was perceived lower than portfolio assessment.
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However, the good perception obtained by students indicated that this type of informal assessment helps them in
learning language skills. Some factors influencing the students” good perception in performance assessment are
students can make their own construct response; engage higher-order thinking, the tasks are meaningful,
engaging, and authentic; tasks call for the integration of language skills: and both process and product are
assessed.

In addition, there were two types of informal assessment which were perceived in very good category with the
same percentage, 51, 66% of the research sample. It shows that the 109 of 211 students chose observation and
peer assessment to be used in language skills classes. This very good perception was probably influenced by
some benefits of the both informal assessment types. By using observation assessment, students are told the
learning objective, the learning process focuses on the learning objective, and students are given feedback as the
assessment result. Meanwhile, there are some benefits of using peer assessment such as students involves in
doing assessment, encouraging learning autonomy, and motivate them to learn as students are always motivated
when there is a friend with them. Lastly, conference assessment was perceived in good category with the lowest
percentage. It obtained 45, 02% or ~ 45% of the research sample. This percentage indicated the 95 of 211
students perceived that conference assessment helps them in learning the language skills. The result can be
influenced by the benefits of conference assessment that students have opportunity to communicate orally in one-
to-one conversations with their teachers about school work in ways that are important to them.

In accordance with the purpose of this study, the best perception can be indicated from the highest percentage of
students’ perception. The result showed that highest percentage among the five types of informal assessment
belongs to portfolio assessment. It was perceived the 64, 93% or 137 of 211 students. The rank of students’
perception toward the use of each of informal assessment types from the first to last is portfolio, performance,
observation and peer, then conference assessment. This finding indicated that studentsin all the languages skills
classes prefer much more to the use of portfolio assessment.

Continue to answer the second research question is the result of informal assessment type that is perceived best
by students in each of language skill classes. As shown in the Table 5, students in each of language skills classes
perceived differently toward each of informal assessment types. Based on the obtained percentage, it can be seen
to which the students’ best perception belong to. It shows that students in listening skill class perceived best to
the use of performance assessment; students in speaking skill class perceived best to the use of portfolio
assessment; students in reading skill class perceived best to the use of observation assessment; and students of
writing skill class perceived best to the use of portfolio assessment. The result gives information that in learning
listening, students prefer to be assessed informally by using performance assessment; in learning speaking,
students prefer to portfolio assessment; in learning reading, students prefer to the use of observation assessment;
and students prefer to portfolio in learning writing. By this result of students’ perception, it can be reference for
teachers to use the suitable informal assessment types to teach language skills. As the different class, students had
difference perception toward the use of each of informal assessment types. It shows the suitable assessment
technique to be used in each of language skillsin order that students can learn in the best way, so that the goal of
learning language skills can be achieved.

Table 5 The Rank of Studentsin Each of Language Skills Classes' Perception Toward The Use
of Each of Informal Assessment Types

. Rank 1 Rank 2 Rank 3 Rank 4 Rank 5
L anguage Skills
Listening Perfor mance Portfolio Conference Observation Peer
63.27% 59.18% 55.10% 46.94% 46.94%
Good Good Good Good Good
Very Good
Speaking Portfolio Perfor manc Peer Observation
e Conference
70.59% 62.75% 50.98% 47.05%
Good Good Very Good Very Good
Good
Reading Observation Portfolio Conference Peer
Perfor mance
63.80% 62.07% 55.17% 50.00%
Very Good Good Very Good Very Good
Good
Writing Portfolio Peer Conference Performance | Observation
67.92% 62.26% 56.60% 54.72% 47.17%
Good Very Good Very Good Good Good
Very Good
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4. CONCLUSION

This study tried to answer two questions. The first question investigated the students’ perception toward the use
of informal assessment. Result showed that students had good perception toward the use of informal assessment.
The total number of percentage of very good and good categories is 93% which indicated the high demand of
students to the use of informal assessment. This result obtained the information that informal assessment has
helped students much to reach the goal of learning language skills.

The second research question explored the students’ preference to the use of each type of informal assessment.
Result showed that 51, 66% or 109 of 211 students perceived best to observation and peer assessment; portfolio
assessment is perceived by 64, 93% or 137 of 211 students, performance assessment is perceived by 57, 34% or
121 of 211 students, and conference assessment is perceived by 45, 02% or 95 of 211 students. Comparing the
percentage obtained by each of those five types of informal assessment types, portfolio is perceived best by
students with the percentage up to 64, 93% or 137 of students.

This present study only represented a small number of samples of the whole population of students, so that the
results cannot be generalized to other level of students such as high school or primary school students.
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