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Abstract
In doing the research the writer used quantitative method. The research was conducted by using r product
moment. The population of this research was all of students’ of grade eight in second semester of SMPN
20 Bandar Lampung in 2013-2014 that consisted of 763 students. The writer took 30 students as sample. In
determining the sample, the writer used cluster sampling technique because the students’ achievements are
heterogeneous. In collecting the data the writer used essay test.  The data was analyzed by using r-Product
moment.
The data were collected through the tests were which  statiscally analysed. r- product moment was applied.
The result indicated that p-value 1%: 0.463 and 5%: 0.361 and t-test value was 742. Therefore, the
alternative hypothesis (Ha) was accepted and the null hypothesis (Ho) was rejected. The writer concluded
that there is the correlation between students’ narrative text identification ability and their narrative text
writing ability.
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1. INTRODUCTION

In Indonesia, millions of people, especialy students learn English at formal school or at English courses.
Unfortunately only a few of  them have succeeded. This is because they do not have any experience in
learning a foreign language. They also have difficulty in understanding vocabulary, grammar and other
language components. Moreover, English in many aspects, is very much diffrent from their native
language, Indonesian.

English as a foreign language needs to be learned by people in the world. By understanding English one
can communicate with people from other countries by using the language. English, like other languages
can be used to communicate one another in order to exchange  ideas, feeling and thoughts both in the
spoken and writen English. English is also used to transfer knowledge and high technology. Without a
language someone can not send messages to other people in doing their daily activities. Language is a
social phenomenon.  It is used  to communicate among individuals. For the above reason, English is taught
in schools and universities in almost all countries in the world, including in Indonesia.

The goverment of Indonesia has disigned the curriculum of junior high school that gives the
opportunities to students to use the English four skills: listening, speaking, reading, and writing. We know
that the four skills should be introduced in teaching English at junior high schools. It is clear that one of the
goals of the curriculum of junior high school is that the students have competency in the four language
skills. Writing is one of the four language skills. Writing is one the four skills in English that has a very
important role in students’ accademic life.

Narrative text is a text that relates to the story or tale that aims to entertain the reader. This text is one
type of text that should be taugth to students at the first semester  of the junior high school level. In
teaching writing, there are many barriers that students face. Students  always have difficulty to make
sentences in a systematic way. In addition, they sometimes do not have enough vocabulary to write as well
as they do not master the grammar such as the tenses and the sentence patterns. Through a narrative text
they can get a lot of vocabulary and learn grammar which exist in the text.
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In SMPN 20 Bandar Lampung, the students find difficulties to identity and to write narrative text. There
are some difficulties to identity and to write narrative texts, they are :
1. It is difficult for the students to master vocabulary and grammar so their ability in writing  is not good.
2. The students’ comprehension of narrative text abilty is still low so they get difficulty to write the text.
3. They are not interested in writing because of their lack of writing ability.

Based on the statement above the writer as we always imagine. The teacher can not  teaching writing
effectively to the students because of their lack knowledge, experience and how to teach writing. On other
hand students still have dificulties in learning to write because of their lack of vocabulary, writing skill and
insufficient practice given by the teacher.

Narrative text is a text that relates to the story or tale that aims to entertain the reader. This text is one
type of text that should be taught to students at the first semester  of the junior high school level. In
teaching writing, there are many barriers that students face. Students  always have difficulty to make
sentences in a systematic way. In addition, they sometimes do not have enough vocabulary to write as well
as they do not master the grammar such as the tenses, and the sentence patterns. Through a narrative text
they can get a lot of vocabulary and learn grammar which exist in the text.

Narrative text is a story that tells an incident or experience in sequence time. As Brown stated that
narrative is recounting of an incident or event. It tells a story that  illustrating  thrush of the argument
(Brown, 1984:325). This idea is also supported by Crimon which says  that narrative is talking about a
story which makes a point. Based on the above theories the writer assumes that narrative text is a text that
tells about an incident or event experience in sequence time.

2. THE CORRELATION BETWEEN STUDENTS’ NARRATIVE TEXT IDENTIFICATION ABILITY AND

THEIR NARRATIVE TEXT WRITING ABILITY

Narrative text is kind of the text telling about the story which happened in the past. Purwanti (2013 :49)
says’’ narrative text is a text whose content type tells the theoritical story that happened in the past.
Cameron stated that contruction cohesive narrative requires the use of relative clause, connectives,
pronominal reference, adverb, verb tense, and aspect to convey temporal relationship (Cameron 2001:55).
There are some of language features of narrative such as, focus on spesific and usually individualized
participant, use of relational procces and mental procces and use of  past tense.

From the statement above , the students should know about the information  or messages that they are
going to express in narrative. Moreover, the students should have the ability to identify narrative text.
Therefore, the students are able to understand whether the identification of narrative text is right or wrong.

Based on the theories above, the writer assumes that narrative writing tells about an incident or event or
experience in sequence time. The purpose of narrative text is to amuse and give moral lesson or education
or to entertain and to deal with actual or vicarious experience in different ways.
There are three main structures of narrative text ( Purwanti 2013) :
1. Orientation

Orientation is in the first paragraph. Orientation provides an introduction to the definition of a short
story that will tell about the character and setting of the story (time and place of story in the text).
Orientation paragraph has useful information about the characters  in the story (who), the timing of the
story (when), and the scene of the story (where).
2. Complication

Having written the characters and setting, the next paragraph is a paragraph that contains the experience
of the main characters in the story. The  paragraph appears in the narrative part of the story is called
complication. Complication is the part of the text that displays the main problems of narrative text in the
story. Paragraph complication contains a series of events experienced by the main characters. Narrative
text can have more than one paragraph of complication.
3. Resolution

The last part of narrative text is resolution. Resolution is the problem solving. A story can end up with
happiness (happy ending) or sadness (sad ending). As the development of the script, there is narrative text
that has an unsolved problem, the Teaching procces of language, especially writing, is not easy. The
teacher should be able to motivate the students in order for  the students to be interested in learning
language. Teaching guides the students not only to write sentences in a paragraph but also to express their
ideas in writing paragraph. Writing comes from the result of thinking, drafting, revising and proceduring
which need specialized skills to be developed naturally. Brown (2001:335). Moreover the students must be
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able to master some skills in writing such as vocabulary mastery, grammar and structure and spelling and
punctuation.

Writing can be defined as production mode to reinforce of grammatical concept. (Brown, 2001:335)
explains that writing skills are complex and sometimes difficult to teach.
Writing is extremely complex cognitive activities of requiring control of a number of variables
simultaneously( Bell & Nunan, 1998). At sentence level, writing includes control of content, format,
sentence structure, vocabulary, punctuation, spelling and letter formation, beyond the level, a good writer
must be able to structure and integrate information into cohesive and content paragraph and texts.

Raimes (1983:3) says’’ writing is the effort to express ideas and the constant use of the eyes, hand and
brain’’. It means that writing is the effort of thinking and expressing ideas.
Tribble (1996) states’’ in writing the emphasis is on recording things, on completing task or on developing
ideas and arguments’’. Students can discover their perceptions, feelings, thought and ideas in writing. He
adds’’ writing reinforces grammatical structures, idioms and vocabulary’’. Hence to make a good writing,
the students have to appropriately arrange their sentences in right structures to make the sentences clear for
the readers.

Harmer (2004:31), states that writing is one of the four skills of listening, speaking, reading, and writing
and has always forms part of syllabus in the teaching of English.
Sorenson (1992:12) said writing is reached the point at which you are free to express your ideas without
worrying about mechanical details, sentences structure and other formal writing techniques.
1. The step of writing

According to Purwanti (2013:3), writing consist of a series of related activities that can never be
separated. A series of activities in the form of several stages are prewriting stage , planning/outlining, and
writing and revising the draft. At each stage there is step-by-step writing process as in the following
explanation:
Prewriting stage
2. The steps are as follows : choosing and specifying a topic and brainstorming
3. Planning / Outlining

The steps are follows : making a list, writing the topic sentence, creating the outline.
4. Stage of writing and revising the draft

The steps are as follows : making a rough draft, improving the content and sentence used, reading
revised draft, and writing the final draft.

There are some reasons to teach writing to the students of English as a foreign language. They are
Reinforcement: it refers to some students acquire languages in a purely oral/aural way, but most of the
teacher gets benefit greatly from seeing the language written down. Students often find it useful to write
sentences using new language shortly after they have studied it.
In the language development  the teacher can’t be sure to adopt writing as an actual process ( rather like the
process of speaking) but it can help the teacher to learn how to treat learner for their mental activities that
is was aimed to construct proper written texts as all part of the on going learning experience.
Learning style: in the there are some students are fantastically quick at picking up language  just by
looking and listening. It can be said that it is just take a little longer to think through those ways. The
students can produce language in a slower way through writing.
Writing as a skill: in the writing is not only as a basic language skill, just as important as speaking,
listening, and reading. But on the other hand there are some specific purpose such as the students know
how to write letters, how to reply advertisements, how to write using electronic media. (Harmer :1998)
There are a few principles that every teacher should consider while planning a course, whether it is a
writing course, or a course in which writing will play a part. These principles can (and should) be adapted
to the many different learning situations Heaton (1993:25).
1. Understand your students reasons for writing

The greatest dissatisfaction with writing instruction comes when the teacher’s goals do not match the
students’, or when the teacher’s goals do no match those of the school or institution in which the students
study. It is important to understand both and convey the  goals to students in way that make a sense to
them.
2. Provide many opportunities for students to write

Writing always improves with practice. Evaluate your lesson plans: how much time is spent for reading
or talking about writing, and how much is spent actually for writing? My students groan when they see
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how much writing is required, but I draw an analogy for them: since writing is in part a physical activity, it
is like other pyhsical activities so it requires practice, and lot of it.
It provides students with different types of writing as well. Short responses to a reading, journal entries,
letter writing, summarizing, poetry, or any type of writing you find useful in your class should be practiced
in class.
3. Make feedback helpful and meaningful

Students crave feedback on their writing, yet it does not always have the intended effect. If you write
comments on your students’ papers make sure they understand the vocabulary or symbols you use. Taking
time to discuss the symbols in class. Be cautioun about the tone of your comments.When the teacher write
a short comments, there will be always some word learn out about main massages . While you may think, “
I’m not sure I understand your point here”. Students can see comments such as these as unkind and
unhelpful. Feedback does not always be written in the margins. You can experiment with different forms:
individual conferences, taped responses, typed summary respond, and so forth.
Finally, feedback should not entail, ”correcting” a students’ writing. In order to foster independent writers,
you can provide summary comments that instruct students to look for problems and correct them on their
own. So, instead of adding an - s to the end of every first person present tense verb, a comment at the end
might say,” there are several  verbs that are missing an- s at the end.
4. Clarifying for yourself, and for your students, how their writing will be evaluated

Students often feel that the evaluation of their writing is completely subjective. Teachers often hear, ”I
just don’t understand what you want.” One way to combat that felling is to first develop a statement for
yourself about what is valued in students’ writing, either in your clasroom or in your institutions as well
whole. Some questions might ask are:
1. On a scale of 1-10, how important is creativity, or originally of ideas?
2. On a scale of 1-10, how important is following a particular written format (such as a research report,

book report, letter, ect.)?
3. On scale of 1-10, how important is grammatical accuracy?
4. On a scale of 1-10, how important is that the assignment includes recently taught material?
5. On scale of 1-10, how important is accuracy in spelling and punctuation?

A brief example of this type of rubric would look like the following readers are given freedom estimate
the ending of story

3. METHOD

Quantitative research is an approach which must to use numbers, began from collecting data,
interpretation of these data as well as the appearance of this results (Arikunto, 2006:12).
Population is the total number of inhabitants constituting a particular race, class, or group in a specified
area Irawan (2000:72). The population in this research is students at the second semester of grade eight at
SMPN 20 Bandar Lampung.
The sample of this research is the students at the second semester of grade eight at SMPN 20 Bandar
Lampung. To get the sample the writer used cluster sampling technique.

4. FINDINGS AND DISCUSSION

To interpret the research findings, the writer used the equation of r-Product Moment to compute the data
that have been obtained. The computation of the data as follows:
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To know the critical value of r product moment (r-table), the writer firstly counted df. Df is degree of
freedom. The formulation of df is N – 2. N is the number of research population. Therefore, the
computation is as follows:
df = N – 2
df = 30 – 2
df = 28

From the computation above, it was obtained that rxy is 0.742. The degree of freedom, df was 28. The
critical value or r-table with df 28 in the 5% significant level is 0.361 and in the 1% significant level is
0.463. Therefore, the writer concluded that rxy is greater than the critical value both in the 5% and 1%
significant level. On the other words, 0.742 is greater than 0.361 and 0.463.

5. CONCLUSION AND SUGGESTION

This research is aimed to find out the correlation between the grade eight students’ narrative text
identification ability and their narrative text writing ability in SMPN 20 Bandar Lampung. With collecting
the data from essay and writing test.  From the data which have been collected and analyzed, the writer
concluded that there was a correlation between students’ narrative text identification ability and their
narrative text writing ability at second semester of grade eight at SMPN 20 Bandar Lampung. The
statistical analysis of the correlation between the students’ narrative text identification ability and their
narrative text writing ability which was applied to the sample is 0.742. The r value or t table of df 28 in the
5% significance level is 0.361 and in the 1% significance level is 0.463. It implies that rxy is greater than
the r value or r table both in 5% and 1% significance level. The data were collected from the test given to
the student.

It is suggest
1. The teacher should be respond the students writing is one of alternative techniques in teaching writing

process and the teacher should give more exercise to the students.
2. The teacher must be able to handle all of the students so that their achievement will be better create.
3. The English teacher should be able to find ways to minimize the students difficulty in theory.
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